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to establish model schools for farming and mechanical arts, industrial schools, and
school plantations or gardens, and to inject agricultural and industrial courses into the
•egular primary and secondary schools, even to making them compulsory. All this
effort was generally to little avail
The famous Phelps-Stokes report of 1922 reflected the view that just as Ameri-
can Negroes should be trained by a practical education for rural life in the American
South so should the school curriculum in Africa be adapted to African rural condi-
tions. It emphasized the needs of African boys and girls as individuals, their health,
their home life, their recreation, their character development, and their religious life.
On the surface, the argument emphasized an adaptive education that would be
appropriate to the "overwhelming majority of Africans [who] must live on and by the
soil." Underlying the argument was the belief that the "industrial education" proposed
by Booker T. Washington and Jesse Jones as typified at Tuskegee and Hampton
Institutes would be as appropriate for the colonial societies of Africa as it was for the
segregated societies of the American South.29
The general stress upon the need of Africans and Asians for an education
appropriate to their stage of economic development has led to recurring criticisms of
the Western imperial educational policies for having neglected practical and vocational
education and for transferring to both continents their heavily literary and academic
traditions of bookish education.30 This theme and this complaint, however,have been
challenged more and more by a view that points to two facts with respect to Africa:
the authorities did try to promote a much more practical type of education than was
actually instituted, but the Africans who had the opportunity for education were
themselves eager for the literary and academic form of education far more than they
were for a practical type of education oriented to the rural life or the technical types
of industrial or mechanical endeavor which they associated with lower forms of
occupation. Two especially knowledgeable observers of Western education in Ghana
stress two interrelated points. John Wilson reminds us that literary education was
universally seen by Africans as a possible escape from the dreary rigors of a life of
subsistence on the land:
The blunt truth behind this state of affairs in African education is that
anyone who gets a taste of education at all can do no other than desire to escape
from low subsistence farming economy and all that goes with it of physical and
social circumstances. These are hard circumstances and the wonder is that
African resistance, adaptability, and resourcefulness have been of such a high
order as to survive them.31
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